Frequency adverb is used to express approximately how many times a customary or habitual action or condition is repeated. It is one of the essential constructions in English grammar and a problematic area for the Iraqi EFL university learners. The study aims at investigating the performance of Iraqi EFL university students in using frequency adverbs by form and function and finding out the area of difficulty in this regard and suggesting remedial work for the alleviation of these difficulties. It is hypothesized that Iraqi EFL learners encounter difficulties in using adverbs of frequency. The study begins with the theoretical aspect encompassing definitions, types, and functions of frequency adverbs in English. Then, the practical aspect represented in a diagnostic test applied to a random sample of (50) students taken from the fourth level in the Department of English ,College of Education for human Sciences, University of Babylon. The findings of the test show that Iraqi EFL university students face difficulty in using frequency adverbs which, in turn, verifies the hypothesis of the study. In the light of the results of the test, some conclusions are drawn and a number of suggestions and remedial work are presented so that the learners can overcome the difficulty they encounter in using adverbs of frequency in English.
Introduction

Introduce the Problem
Adverbs refer to single words that modify verbs, adjectives, and adverbs. They answers the questions how, when, where, and why, and most of them modify or describe actions, states, or qualities. Any phrase or clause that is used as an adverb is called adverbial. Parrot (2000) also defines adverbs as different kinds of words with quite different functions which occupy a range of positions in the sentence. He believes that choosing where to place them is often a major problem for the learner. Hernández (2006:272) states that learning a foreign language generally implies making mistakes in various areas, especially in grammar. A very common type of mistake which learners make when producing grammatical structures involves the use of adverbs, specifically misplacing them in the sentence. This should not be surprising since adverbs are more difficult to define than nouns, verbs, and adjectives. Adverbs have many kinds of meanings and their grammar is quite complex. Regarding meaning, adverbs express ideas such as manner, time, and place (location or destination). Most adverbs of manner have a recognizable form; that is, they end in -ly. Some other adverbs cannot be easily recognized by their form because they do not have a specific suffix. Besides, they may modify almost any kind of construction in English: nouns, verbs, adjectives, other adverbs, and even whole sentences.
Thus, Iraqi EFL University learners face difficulty in using the order of frequency adverbs in English because adverbs are considered the most movable elements in English. Moreover, adverbs take different positions within the sentence. They can appear before the subject, between the subject and the verb, or at the end of the clause. In general, English adverbs do not come between the verb and the object.
The Aims of the Study
This study aims at: 1) Presenting a brief and relevant background of adverbs of frequency.
2) Identifying and classifying the errors made by fourth year students in English Department / College of Education for Human Sciences at Babylon University in the use of adverbs of frequency during the academic year (2013 -2014) .
3) Locating the areas of difficulty Iraqi EFL learners encounter in learning adverbs of frequency.
The Hypotheses
It is hypothesis that:
1) There are difficulties and many errors in the order of frequency adverbs.
2) The students do not know the correct order and the position of such adverbs.
Procedures
1)
Constructing a test to specify the errors made in the use of adverbs of frequency.
2) Classifying errors.
3) Analyzing results statically.
4) Drawing conclusions.
Limits of the Study
This study is confined to university learners at their fourth year in the Department of English, College of Education for Human sciences, University of Babylon during the academic year (2013) (2014) . The fourth year students have been chosen to apply the test, as they are supposedly the most advanced and qualified learners in the area of at the university level.
Value of the Study
This study is hoped to be valuable in providing pedagogical insights to those specialized in foreign language teaching and learning such as syllabus designers, learners, testers, textbook writers and teachers. It could also be useful for learners themselves since the study highlights the problematic spots they could find in the grammatical area concerned by relating the learner's erroneous responses to the possible reasons behind them.
Adverbs
Adverbs are words that modify verbs, adjectives, other adverbs and sentences (Yule, 2006:110) . Greenbaum (1996:141) states that adverbs are heterogeneous class, varying greatly in their functions and positional ranges. They constitute a serious of overlapping subclasses, and some of them belong to more than one subclass. For example, the adverb very is an intensifier that functions only as premodifer (very large, very carefully) whereas too is an intensifier when it functions as premodifier (too small, too quickly), but it has a different meaning ('in addition') when it functions as an adverbial (the food was food, too).
Traditionally, adverbs can be classified into three types: (a) adverbs of time: now, soon, still, then, today…etc. (b) adverbs of place: by, down, here, near, up...etc. and (c) adverbs of manner: bravely, fast, happily, hard, well, quickly…etc. Each of these groups can be divided into subclasses. Adverbs of time, for example, can be subdivided into three kinds:
Adverbs of Frequency
Frequency adverbs say how often something happens. Praninskas (1975:52) states that Frequency adverbs are used to express approximately how many times a customary or habitual action or condition is repeated. They are not generally used with continuous tenses. They are generally used in positive sentences, but some adverbs can also be used in negative sentences. They are most often put in the middle, but in a special place in the middle: between the subject and the main verb, but after be alone. When there are several auxiliaries in a verb phrase, the adverb should be placed after the first one:
(1) Doug often watches movies on his computer.
(2) I rarely smoke cigarettes.
(3) He was always late for class. (Beare, 2004:3) (4) We have never been invited to one of their parties.
(5) She must sometimes have wanted to run away.
For questions and negative statements, the adverb goes before the main verb, except the verb "to be":
(6) Why do they always complain?
(7) Who is she constantly talking to on the phone?
(8) They aren't usually nice.
(9) Doesn't ever he study? (Yule, 2006:116) It is worth noted that negative adverbs like "never", "seldom", and "rarely" do not go at the end of the sentences.
They can go at the beginning of the sentence to add a strong emphasis, but then the rest of the sentence must take a question form, even though it is a statement.
(10) Never have I seen such a beautiful woman!! (11) Seldom does he work so late.
(12) Rarely do we have opportunity like this to.
Some adverbs of frequency come at the beginning of the sentence or at the end for emphasis:
(13) Usually we eat dinner at 6:00 (14) Occasionally I walk around the seawall.
(15) They go to church regularly.
(16) Traditionally, that was considered a child's play.
(17) Normally, I get up around 6 o'clock.
(18) Every night, we stay up late to study.
Finally Adverbs that tell the exact number of times (once, twice) usually come near the end of a sentence, but they can come at the beginning of a sentence, too:
(19) I have seen that movie twice.
Twice I went skiing when it was twenty below zero. Hernández (2006:272-3) (20) Every once in a while I visit my grandmother in Minnesota.
I visit my grandmother in Minnesota every once in a while
Classification of Frequency Adverbs
Adverbs of frequency tell us how often something happens, and they can be either definite or indefinite. They are usually only used with the present simple tense because we are talking about repeated or habitual activities. Adverbs of frequency may be a one -word frequency (sometimes, often, usually……etc.), or a phrase frequency (three times, every month, now and then……..etc.)
(21) Students are always busy.
We have test every month
Adverbs of frequency can be classified into:
A. Adverbs of Definite Frequency
International Journal of English Linguistics Vol. 4, No. 6; Definite adverbs of frequency are more specific than indefinite adverbs of frequency. Some examples of definite adverbs of frequency:
Hourly, daily, weekly, monthly, yearly, annually.
Every minute, once an hour, quarterly.
Once, twice, three times, a million times.
Every day / hour / month / year / etc.
All the time, most of the time, most mornings / afternoon /evenings
Once in a while, once / twice / etc.
It is worth mentioned that definite adverbs of frequency can go at the beginning or end of a sentence. They never go in the middle of the sentence. Adverbs of indefinite frequency usually go in the middle of the sentence before the main verb, except the verb "to be". (see 2.1)
The most common adverbs of frequency can be classified as follows:
1. Always: at all times; without exception:
(27) The sun always rises in the east. (Hornby, 1980:26) (Always may be modified by almost, nearly or not) (28) He's nearly always at home.
I 'm not always at home on Sundays. (Hornby, 1980:26) I'm not normally this irritable.
They normally travel by car.
6. Regularly: in a regular manner; at regular intervals (times) (33) A garden regularly laid out.
Katy regularly practices the piano.
7. Often: many times; in a large proportion of instances:
(34) We often go there.
We have often been there. (Hornby, 1980:584) 8. Frequently: often (35) Is she frequently at home then? (Praninskas,1975:53) He frequently reads in bed. (Stageberg,1971:220) 9. Sometimes: at some times; now and then; from time t time:
(36) I sometimes have letters from him.
Sometimes we go to the cinema and at other times we go for a walk.
When sometimes is used in a contrasting statement, or when it repeated, it may follow the verb:
(37) She likes sometimes the one and sometimes the other.
(38) He says sometimes the one thing and at other times the exact opposite. (Hornby, 1980:822) 10. Occasionally: now and then; at times:
(39) He visits me occasionally. (Ibid.580) I go there occasionally. (Swan, 1980,22) They could occasionally be heard laughing. (Chile, 2003:3) 11. Once in a while: now and then; occasionally; a few times:
(40) I go to the cinema once in a while.
Every once in a while I visit my grandfather in Minnesota.
Rarely: seldom:
(41) I rarely eat in restaurants.
He visits us only rarely nowadays. (Ibid.695)
13. Seldom: not often; rarely:
(42) I have seldom seen such large apples.
Seldom do I go to bed before midnight.
We had seldom walked to the park. (Stageberg, 1971:220) Seldom have I seen such a remarkable creature. (Swan, 1980:299) 14. Hardly ever: It has negation in meaning: almost no; almost not; very seldom:
(43) Hardly had I arrived when trouble started. (Ibid.)
He hardly ever goes to bed before night. (Hornby, 1980:m391) www Vol. 4, No. 6; I would hardly ever be unkind to someone. (Chile, 2003:4) 15. Scarcely (ever): barely ; not quite; almost not:
(44) There were scarcely a hundred people present.
Scarcely had he entered the room when the phone rang? (Hornby, 1980:759) I had scarcely closed my eyes when the phone rang. (Swan, 1980:299) 16. Never (almost never): at no time; on no occasion:
(45) She never goes t the cinema.
He has never been abroad.
17
. Traditionally: (commonly in the past):
(46) Traditionally, that was considered child's play.
18. Twice: two times; as much; as many :
(47) I've been there once or twice.
He's twice the man he was. (Hornby, 1980:932) (56) Have you ever been up in a balloon?
C-We use ever in questions and negative statements:
(57) Have you ever been to New Zealand?
I haven't ever been to Switzerland. (Chile, 2003: 3)
The Test
A language test is a systematic method and a means of checking the student's performance through the elicitation of certain behaviour to make inferences about certain characteristics of an individual (Bachman, 1990:20 Vol. 4, No. 6; is designed to locate the precise area of difficulty faced by Iraqi EFL university students in using frequency adverbs and identifying the causes and the types of their errors.
The sample of the test is (50) learners taken randomly from the fourth stage / Department of English/College of Education for Human Sciences /University of Babylon during the academic year 2013 -2014.
The test consists of one question of twenty five items and each item has randomly words and the students' task is to rearrange them correctly order using frequency adverbs in right positions. Davis (1968:162) states that "items analysis is a means of speculating how much information each single item contributes to the information by the test as a whole". The most widely used types of item analysis are the discrimination index and the facility value (Baker, 1989: 51) .
Item Analysis
Item Discrimination Index (DI) and Facility Value (FV) of the Test's Items
Item discrimination index refers to the degree to which it discriminates between students, with high and low achievements. Such item discrimination has the following formula:
The following formula can be illustrated as follows:
DI= represents "discrimination index"
U= represents "upper half"
L= represents "lower half"
N= represents "the number of the students taking the test in one group" Facility value, on the other hand, refers to the percentage of students who answer the item correctly and it shows how easy or difficult the item is. The facility value of an item can be calculated by dividing the number of correct answers by the number of students. the following formula is used to find out the level of difficulty for each item in the test:
FV: represents "item facility value" R = represents "the number of correct answers" N = represents "the number of the students taking the test"
The following tables show the discrimination index and the facility value of the items of the test: 1) There is no negative discrimination index for any item since all test items have positively valued discrimination indices. The (DI) of the item ranges from (0.16) to (0.82) which refers to the individual differences among the learners. The mean of the (DI) for the whole test is acceptable as the acceptable range of (DI) of the test items stands between (0.20 and 0.90) according to (Mousavi,1997: 69) .
2) The facility values of the test items range between (0.14) and (0.78) which are very apart and the mean of (FV) of the whole test is (0.48) which is acceptable.
Results of the Subject's Responses
The following table summarizes the performance of the students in the test's items: 1  30  60  20  40  14  25  50  25  50  2  24  52  26  48  15  23  46  27  54  3  17  34  33  66  16  21  42  29  58  4  21  42  29  58  17  24  48  26  52  5  39  78  11  22  18  26  52  24  48  6  23  46  27  54  19  16  32  34  68  7  16  32  34  68  20  21  42  29  58  8  21  42  29  58  21  27  54  23  46  9  20  40  30  60  22  21  42  29  58  10  30  60  20  40  23  24  48  26  52  11  31  62  19  38  24  12  24  38  76  12  12  24  38  76  25  13  26  37  74  13  07  14  43  86  Total  544  43.52  706  56.48 According to the results of the test, the number and percentage of the incorrect responses in the whole test are (706, 56.48%) which are more than that of correct responses (544, 43.52%). These results indicate that the students encounter difficulty in using adverbs of frequency in English and this in turn verifies the hypothesis of the study.
Errors Analysis
Errors analysis is a type of linguistic analysis that focuses on the errors that the learners make. It involves a comparison between the errors made in the target language and the target language itself. Brown (1987:177) mentions four factors to which students' errors can be attributed. They are interlingual transfer, interalingual transfer, context of learning, and communication strategies. Ellis (1984:48) states that many errors result from the influence of the mother tongue. In an attempt to make up the deficiencies of his knowledge of the target language, the learner may recourse to the appropriate parts of the native language. Some of the students' responses to Item (3), (6), (8) and (18) can reflect this influence:
Sources of Errors
Interlingual Transfer
Item (3) * Who constantly is she talking to on the phone?
Item (6) * The rain generally is finished by three in the afternoon.
Item (8) * Have I never seen such a crowd! Vol. 4, No. 6; Item (18) * Shopping centers frequently are packed with people.
Interlingual transfer has been found to explain (9.78%) of all students' error. Richards (1974:6) states that intralingual errors are items produced by the student which do not reflect the structure of the mother tongue. These are due to the generalizations based on partial exposure to the target language. Such errors may be attributed to certain factors: a. Overgeneralization: which refers to the incorrect application of the previously learned material to a present foreign language context. b. Ignorance of rule restrictions: which leads the students to apply some rule to a category to which it is not applicable.
Intralingual Transfer
c. Incomplete application of rules: which involves a failure to learn more complex types of structure rules.
d. False concepts hypothesized: that may derive from faulty comprehension of a distinction in the target language.
The items (4), (6), (15), (16) and (24) can illustrate the subjects' strategy of overgeneralization:
Item (4) * How do often you go to the restaurant?
Item (15) * John usually does not work late.
Item (16) * I rarely am in the city on Sundays.
Item (24) * They could be occasionally heard the laughing.
The items (1), (7), (11), and (21) are examples of the students' ignorance of rules restrictions:
Item (1) * She sometimes is late.
Item (7) * Twice a month we go to the theatre.
Item (11) * Rooms daily are cleaned.
Item (21) * Do you always carry a briefcase?
The items (10), (13) and (17) are examples of the strategy of incomplete applications of rules:
Item (10) * They get usually home at six o'clock.
Item (13) * Hardly ever they stay at home a night on Saturday Item (17) * I seldom have seen such large apples.
The items (6), (9), (19) * and (23) can illustrate the false concepts hypothesized:
Item (6) * The rain is finished by three in the afternoon generally.
Item (9) * I scarcely know him.
Item (19) * Have ever you been to Japan?
Item (23) * My mother every once a while babysits the kids.
The percentage of such errors is (43.34%) of the total errors.
3 Context of Learning
Errors of context of learning refer to the negative influence of elements of learning situation, such as the classroom, the lecture, and the curriculum. These kinds of errors are also called "induced errors", which refer to the errors caused by the way in which language items have been taught (Van Patten, 1990: 4) . The impact of the context of learning can be found in items (15), (17), (20) and (22) 
4 Communication Strategies
Communication strategies are used by learners to overcome a communication problem caused by a lack of or inability to access L2 knowledge (Ellis, 2003:340) .Second language learners will inevitably experience moments where there is a gap between communication intent and their ability to express that intent. Some learners may just stop talking; others will try to express themselves using communication strategies (Yule, 2006:197) . Corder (1981:104) states that the subjects' errors in communication strategies are due to reduction or avoidance strategies .He calls the first one as "risk-avoidance" and the second one as "risk -taking" or "resources expansion".
"Avoidance" is one of these strategies. It means not saying what one wants to say, so one has the ability to solve the problem of how to express it (Yule, 2006:197) .According to this strategy, the subjects may tend to give no responses or make no choices. In other words, avoidance strategy has been used and represented by the items that were left by the subjects with no responses.
The influence of this strategy can be seen in items (6, 8, 11, 14, 21, 23 and 24) which the subjects left these items without answer.
Paraphrasing( circumlocution), on the other hand, is another strategy. It is classified under what is called risk-taking strategies. To use paraphrase or circumlocution is to get round the problem with the knowledge available, which is perhaps intelligent, but successful (Corder,1981: 1 05) .Some of these errors of this strategy can be clarified in items (4,6,9,16, and 22 ):
Item (4) * How do you often go to the restaurant?
Item (9) * I know scarcely him.
Item (16) * Rarely I am in the city on Sundays.
Item (22) * Normally I get up around 6 o'clock.
The percentage of such errors is (13.73%) of the total errors.
Conclusions
According to the findings of the test which has been applied to a random sample of Iraqi EFL university learners (50 students) from the department of English/ College of Education for human sciences/ University of Babylon. The total number and percentage of the incorrect responses are (706, 56.48% ) which are more than that of correct responses (544, 43.52%). These results indicate that the students face difficulty in using frequency adverbs in English and these results confirm the hypothesis of the study.
The poor performance of the learners can be attributed to the following strategies:
a. Intraligual transfer has the majority of students' errors because it accounts for (43.34%) of the total errors. These errors are related to different grammatical errors committed by the students.
b. The effect of context of learning constitutes (33.15 %) which is the second rate of errors.
c. The students' use of communicative strategies in the third rate of errors (13.73%) when the students attempt to structure what they mean.
d. Interlingual interference constitutes (9.78 %) which is the fourth rate. These errors are related to the use of the rules of the native language and the use of literal translation by the students.
Recommendations
In the light of the discussion of the results of the present study, the following recommendations can be posited:
1) More emphasis should be given to the topic under investigation at all levels of education.
2) English adverbs must be taught by means of communication tasks and real -life situations which provide meaning or in the form of conversation.
3) More practices and exercises should be conducted among students in English frequency adverbs so that the students can recognize the types of these adverbs .
4) Depending on the types of the errors made by the subjects of this study, the teachers/ instructors should take these errors into consideration and ask their students to avoid such errors.
5) Due attention should be giving to teaching adverbs in English as it is a problematic area for Iraqi EFL university learners.
